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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year.
School overview
	Detail
	Data

	Number of pupils in school
	51

	Proportion (%) of pupil premium eligible pupils
	50%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year)
	2025-2028

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	July 2026

	Statement authorised by
	

	Pupil premium lead
	Holly Bristow

	Governor / Trustee lead
	Steve Hussey


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£26,000

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	£2,454

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£28,454


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	
Parayhouse School’s Pupil Premium strategy prioritises a holistic curriculum that integrates communication, social–emotional development, and independent living skills throughout the school day. We will use Pupil Premium to reduce barriers that disproportionately affect disadvantaged pupils with SEND particularly communication barriers (including reliance on AAC), emotional regulation needs (SEMH), and gaps in functional independence by:

• Embedding consistent communication approaches (e.g., whole‑school Makaton, AAC routines) across lessons, unstructured times, residentials and community learning.
• Strengthening therapeutic capacity (e.g., Drama Therapy and OT Assistant time) to address SEMH and sensory regulation, and to generalise functional skills across settings.
• Building staff expertise via targeted CPD to ensure approaches are high‑quality, inclusive and sustainable.

We will measure impact using clear success criteria (see below), review progress termly, and publish the annual update by 31 December each year, as required by the DfE.


Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Social, Emotional and Mental Health (SEMH) needs, including anxiety and dysregulation affecting engagement, participation and attendance.

	2
	Communication barriers, including limited expressive/receptive language and reliance on AAC, impacting learning access and self‑advocacy.

	3
	Independent living skills gaps (e.g., self‑care, organisation, personal agency), hindering progress towards greater autonomy.

	4
	Inconsistent generalisation of therapeutic strategies across contexts (classroom ↔ unstructured times ↔ home/community).

	[bookmark: _Toc443397160]5
	Reduced access to enrichment/community experiences stemming from socio‑economic constraints, limiting real‑world practice of communication and independence.


Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved emotional regulation
	Decrease in frequency/severity of behaviour incidents (CPOMS/behaviour logs); termly sample of SEMH tool shows improved profiles; staff surveys evidence improved confidence in supporting SEMH.

	Improved communication across settings
	Increased functional use of AAC/Makaton in class, transitions and community; SaLT/IEP communication objectives met/partially met for majority of targeted pupils; learning walks evidence consistent visual/AAC supports.

	Improved functional independence
	IEP/PLP targets for daily living show progress; OT observations indicate better sensory self‑regulation and task persistence.

	Greater engagement & participation
	Higher attendance for targeted cohort where non‑attendance is SEMH‑related; increased participation in enrichment/residentials/community learning; pupil/parent voice evidences improved confidence and engagement.




Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 4,300 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole‑school Makaton training (incl. refreshers & in‑class coaching)
	EEF evidence on oral language and communication approaches; consistent language systems improve access for disadvantaged pupils.
	2, 4

	Staff development: 
CPI training, trauma‑informed practice; integrating independence skills across curriculum
	EEF guidance emphasises high‑quality teaching and behaviour/SEMH approaches as foundations for PP impact.
	1, 3, 4

	
	
	



Targeted academic support (for example, tutoring, one-to-one support, structured interventions) 
Budgeted cost: £ 16,228
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Drama Therapist
	Targeted SEMH and communication intervention supporting expression, regulation, readiness for learning.
	1, 2

	Functional Skills tutor
	Targeted tutoring for year 11 leavers to get accredited exams prior to post 16 provision
	1

	Occupational Therapist Assistant
	Daily living skills coaching; sensory regulation routines; functional independence embedded across the timetable.
	1, 3, 4



Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 5,000
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Staffing costs for residentials & community learning
	Access and inclusion; structured opportunities to practise communication and independence in real‑world contexts.
	3, 5

	
	
	



Total budgeted cost: £ 25,528
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	
Funding was allocated strategically to strengthen therapeutic provision, enhance communication and independence, and ensure disadvantaged pupils had equitable access to enrichment as part of our holistic SEND curriculum. The impact of these strategies is summarised below.

1. Drama Therapy 
Category: Wider Strategies
The contribution to the Drama Therapist’s salary enabled sustained therapeutic input across all classes. This provision had a significant positive impact on emotional regulation, communication confidence, and social interaction, particularly for pupils with high SEMH needs. Staff reported clear improvements in pupils’ ability to express feelings safely, participate in group activities, and transition more calmly between tasks. Behaviour incidents for targeted pupils showed a reduction in both frequency and intensity, and parents shared feedback noting greater emotional awareness and confidence at home.

2. Occupational Therapist Assistant 
Category: Targeted Academic Support
Funding part of the OT Assistant’s role allowed daily coaching in sensory regulation, fine‑motor skills, independence routines, and communication support. Pupils receiving targeted OT input demonstrated improved readiness to learn, better engagement in lessons, and measurable progress in areas such as self‑care, tool use, handwriting support, and sensory organisation. Observations and IEP reviews indicated stronger functional skills and more consistent use of OT strategies across the day.

· Category: Targeted Academic Support
· This included:
· ADHD coaching training 
· CPI behaviour regulation training 
· Staff who completed ADHD training reported increased confidence understanding attention profiles, supporting executive function, and adapting tasks for pupils with high levels of dysregulation. CPI training strengthened the team’s capacity to use proactive de‑escalation, co‑regulation, and safe behaviour management techniques. As a result, pupils experienced fewer high‑stress incidents, transitions were smoother, and learning time increased—particularly for disadvantaged pupils with complex SEMH needs.
Category: Wider Strategies
Pupil Premium contributions ensured that all five classes could access residential experiences without financial barriers for disadvantaged pupils. These experiences had a profound effect on pupils’ confidence, communication, resilience, independence, and social relationships. Many pupils practised skills such as dressing, eating routines, problem‑solving, turn‑taking, and following multi‑step instructions skills that are harder to develop solely in classroom settings. Family feedback highlighted pride in pupils’ accomplishments and increased independence at home.

5. Chromebooks  and iPads 
Category: (Teaching / Access to Learning Technology)
Investment in new Chromebooks and iPads expanded access to assistive technology and communication tools across the school. Pupils benefited from:
· Greater use of AAC apps, visual supports, and interactive learning tools
· Improved engagement for pupils who learn best through multimodal input
· Increased independence in completing tasks, recording learning, and making choices
Staff also used the technology to differentiate learning more effectively and to support blended communication approaches (visuals, video modelling, auditory prompts).






Externally provided programmes
Please include the names of any non-DfE programmes that you used your pupil premium to fund in the previous academic year. 
	Programme
	Provider

	Makaton train the trainer
	Makaton charity

	Drama therapy
	Inam M






Service pupil premium funding (optional)
	For schools that receive this funding, you may wish to provide the following information: How our service pupil premium allocation was spent last academic year

	

	The impact of that spending on service pupil premium eligible pupils

	



Further information (optional)
	Use this space to provide any further information about your pupil premium strategy. For example, about your strategy planning, implementation and evaluation, or other activity that you are delivering to support disadvantaged pupils that is not dependent on pupil premium funding.
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